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POLICY STATEMENT

At Sheoak Grove Primary School we believe that actively creating a safe, orderly,
inclusive, supportive, and culturally responsive environment enables students to fulfil
their learning potential. We believe this is a responsibility shared by all members of the
public schooling system and our school community.

TEACHING FOR IMPACT

What we Know
At Sheoak Grove Primary School we acknowledge that positive behaviour is essential to
promote engagement in learning and to maximise the impact of classroom teaching.

What we Do

At Sheoak Grove Primary School we take a whole-school approach to teaching/learning
and reinforcing positive behaviour through our WA Positive Behaviour Support (PBS) and
Teaching for Impact, to respond consistently to expected behaviours and when expected
behaviours are not demonstrated.

To inform our practice and ensure we meet our legislative obligations we apply the
Student Behaviour in Public Schools policy and procedures and have processes in place
to understand the support needs of all students.

https://www.education.wa.edu.au/web/policies/-/student-behaviour-in-public-schools-
policy
h

https://ikon.education.wa.edu.au/-/understand-behaviour-and-students-with-disability
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Teaching for Impact o

Teaching for Impact outlines what effective teachers believe, what they know, and what they do to have high impact on student outcomes.
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The Teaching for Impact document can be access online here.


https://www.education.wa.edu.au/web/policies/-/student-behaviour-in-public-schools-policy
https://www.education.wa.edu.au/web/policies/-/student-behaviour-in-public-schools-policy
https://ikon.education.wa.edu.au/-/understand-behaviour-and-students-with-disability
https://www.education.wa.edu.au/dl/jkklgg2n

A TIERED APPROACH

To respond effectively to the complexity of student needs which are often multifaceted and
complex, we must assess and respond to the totality of needs rather than in isolation.
Schools consider student needs in the 3 interlinked areas of:

o wellbeing (including student safety, student health and social emotional learning)
e engagement (e.g., attendance, retention, behaviour and teaching strategies)
e learning (referred to as academics in some models).

Ensuring students receive the required support and interventions, at the right level, is central
to the concept of meeting student needs through a MTSS. This is why the use of data is
important in MTSS, as it determines what’s needed and by whom. Data supports schools to
ask questions such as:
e How are our students progressing?
e What evidence do we have to inform our decisions?
e What does the evidence tell us about connected needs (wellbeing, engagement and
learning)?
e To whom do we need to provide additional support?
e What additional support (or interventions) are required to meet these needs?
e How will the targeted interventions we provide build on the foundations of what we do for
all students?

Multi-Tiered Systems of Support help our teachers connect their practices. The MTSS outlines
how interventions build upon each other. For example, teachers can see how targeted
interventions, including functional behavioural analysis are built on whole-school
approaches such as Positive Behavioural Interventions and Supports.

Multi-Tiered System of Support frameworks recognise the importance of creating positive
learning environments. The implementation of Tier 1 to 3 strategies that foster wellbeing and
engagement are key to maximising academic progress and achievement. Williams et al.
(2018) identified the need for instructional support across the tiers, paired with strategies for
engaging and motivating students. This is particularly essential for students who have
experienced many years of limited success.

Tier 3 — (5%) Intensive interventions are designed for
individuals to reflect their functional need and are
i documented in a plan. The supports provide intensive levels
Tier 3 of skill development, with the frequency and intensity of the
'[5%]' practice opportunities and feedback increased. Teaching
Intensive strategies are linked to Tier 1 supports.

Tier 2
(15%) Tier 2 — Targeted (15%) interventions are provided to

support small groups of students with similar functional
needs. These supports provide frequent opportunities for
skill development, practice and feedback using teaching
strategies linked to Tier 1 supports. This support is
provided in addition to the classroom learning

Targeted

Tier 1 " X :
(80%%) Tier 1 — Universal is a whole school approach for all

students to receive high-quality, evidence-based support
across wellbeing, engagement and learning. The needs of
80% of students are typically met by an inclusive and
welcoming school environment, with positive behaviour
expectations, high expectations and consistent, high quality
classroom practices.

Universal

Wellbeing . Emgogement Learning




POSITIVE BEHAVIOUR SUPPORT

Positive Behaviour Support at Sheoak Grove Primary School focuses on creating a positive
school culture and implementing a whole school behaviour matrix with a consistent
approach to behaviour and expectations.

To help us to Shine, Grow and Connect at Sheoak Grove we have the following four
expectations:

Respect Responsibility Resilience

These expectations have been chosen to promote and guide the behaviour of everyone in
our school: staff, students, parents and community members. This is achieved by
developing proactive systems to define, teach and support expected and appropriate
student behaviour. At Sheoak Grove we strive to be respectful, responsible, resilient and
reach to be the best we can be.

= 'Wea stay on t.anlc
= Wa give our best efforts. + Wa own our achona. ,'

« 'We challenge ourselves. + We are ready to learn.

= We are engaged in = W follow instructions
our learning. * Wi persevars of all staff.
= W use feedback when challenged.
toimprove.



CLASSROOM MANAGEMENT STRATEGIES

At Sheoak Grove Primary School we have a consistent school wide approach to
responding when expected behaviours are not demonstrated, based on Classroom
Management Strategies and our Positive Behaviour Support (PBS).

Classroom management strategies combine pre-emptive strategies, instructional
strategies and the bump system to support positive student behaviour.




RESPONSES TO WHEN EXPECTED BEHAVIOURS ARE NOT DEMONSTRATED

IS THE BEHAVIOUR MINOR OR MAJOR?

MINOR BEHAVIOUR

Managed by teachers
AMBER Coded in Chronicle

1.Behaviour Towards Staff

Talking back to the teacher/ Non-compliance with staff/ Ignoring teacher
when spoken to/ Mild sarcasm or dismissive tone/ Rolling eyes/ Not
following instructions promptly.

2.Behaviour Towards Peers
Name calling or mild teasing/ Excluding others/ Not sharing equipment/
Taking something without asking/ Disrespecting others' personal space.

3.Learning & Work Habits

Refusing to do work without aggression/ Refusal to cooperate with group
tasks or not wanting to work with specific group members / Unwillingness
to try without giving an effort/ Avoiding challenges or difficult tasks/
Deliberately working slowly/ Not bringing required materials/ Incomplete
work due to avoidance/Using technology without permission, changing
settings or playing games during work time.

4.Disruptive Classroom Behaviours

Talking out of turn/ Interrupting teachers or peers/ Making noises, uninvited
comments (minor or infrequent) or speaking over others/excessive
fidgeting/ Making noises, inappropriate volume, yelling or shouting during
lessons.

5.Physical Misconduct & Unsafe Play
Physical harm towards others / Mild rough play (pushing in line, play
fighting)/ Throwing objects in frustration/ misuse of play equipment.

6.School Rules & Routines

Inside school buildings without permission/Not wearing a hat during
outdoor learning/Constant use of the toilet without genuine need/Late
returning to class.

7.Dishonesty
Lying about small things/Stealing items (e.g. pencils, toys.)

8.Property Misuse & Damage
Damaging school property / Minor vandalism.




RESPONSES TO WHEN EXPECTED BEHAVIOURS ARE NOT DEMONSTRATED (CLASSROOM)
MINOR BEHAVIOUR FLOWCHART

TEACHER RESPONSE INTERVENTION 1
* Low Key Responses (Bump 1 & 2*)
e Redirect (State the expected behaviour as outlined by the PBS Matrix).
e Reteach the expected behaviour (at first opportunity).
* Provide choice.

BEHAVIOUR CONTINUES
TEACHER RESPONSE INTERVENTION 2
State the expected behaviour as outlined by the PBS Matrix.
Reflection time in the classroom (Reflection of PBS expected behaviour)
Identify the function of the behaviour and modify the learning environment.
Reteach the expected behaviour (at first opportunity).

v

TEACHER RESPONSE INTERVENTION 3
TAP (Temporary alternative placement). Reflection of PBS Expected behaviour.

Reteach the expected behaviour (at first opportunity).

Identify the function of the behaviour and modify the learning environment.

Record the behaviour in Compass.

Parent informed by teacher (Compass)

*BUMP 1 & 2 ARE CLASSROOM MANAGEMENT STRATEGIES



RESPONSES TO WHEN EXPECTED BEHAVIOURS ARE NOT DEMONSTRATED (PLAYGROUND)
MINOR BEHAVIOUR FLOWCHART

TEACHER RESPONSE INTERVENTION 1
e Low Key Response- Verbal warning
e Redirect (State the expected behaviour as outlined by the PBS
Matrix).
e Provide choice.
» |dentify the function of the behaviour and modify the learning
environment.

BEHAVIOUR CONTINUES
TEACHER RESPONSE INTERVENTION 2
» State the expected behaviour as outlined by the PBS Matrix.

e Walk with me response to reteach expected behaviour.
o Duty teacher to inform classroom teacher.
e Recorded on Compass by duty teacher.

A 4
.



RESPONSES TO WHEN EXPECTED BEHAVIOURS ARE NOT DEMONSTRATED
MAJOR BEHAVIOUR FLOWCHART

» State the expected behaviour as outlined by the PBS
Matrix.
e Call for assistance to the front office and evacuate the

class (if required).

e Inform school leader if you require medical assistance.
Respite break will be provided as soon as possible from
the classroom.

Respond to call for assistance

Check that all students and staff involved are safe

Manage incident, ensuring safety of staff and students.

If student is escalated, scan the environment for potential hazards (dynamic risk
assessment) and remove where possible.

If student is escalated, use de-escalation strategies.

Once de-escalated, support student to a safe space (office).

Provide affected staff with a space and time to adjust and recuperate following an
incident. Relief staff, or available staff onsite, are redeployed to take the class.
Establish the facts by investigating what has happened, taking the time to interview all
students and staff involved.

Determine response to behaviour and suitable consequence.

Record behaviour and response/consequence on Compass.

Submit an online incident notification (if required).

Inform parent by phone call

Inform teacher of the behaviour response, consequence and communication with
parent.

e Submit Accident Incident Investigation Report
(AlIR) if physical injury occurs.

e Submit a Psychosocial Hazard or Incident Report
(PHIR) if psychosocial hazard occurs.

e Access the Employee Assistance Program if
required.

1.
2.

Meetings with the teacher, and other staff involved, to:

Discuss physical and psychosocial wellbeing of staff involved

Review what processes and actions worked and what could be improved.

Workplace Health and Safety Officer/s are informed

If required, a Keeping our Workplace Safe (KOWS) Risk Assessment Safety Plan is developed in
consultation with school leadership, the Workplace Health and Safety Officer/s, teacher and
relevant staff.

Risk management plan is reviewed. If there is not a Risk Management Plan, one is developed.
Individual Behaviour Support plan is reviewed. If there is not an Individual Behaviour Support
Plan, one is developed.

If required, a referral to the School of Special Education Needs: Disability, School of Special
Education Needs: Behaviour and Engagement and/or the School Psychology Services is made.




RESTORATIVE APPROACH

A restorative approach includes proactive and preventative strategies as well as more
targeted and individual interventions to support positive behaviour and strengthen
students’ personal and social capabilities.

Staff at Sheoak Grove Primary School explicitly teach, model and promote personal
and social capabilities and skills, including self-awareness, self-management,
emotional regulation, the development of empathy, responsible decision making,
social awareness and relationship building skills. They use a proactive model of
restorative practices in the classroom.

Restorative Conversations

Restorative conversations provide a safe space to address incidents of conflict or
harm. These conversations support the development of pro-social capabilities by
creating opportunities for social and emotional learning.

Restorative conversations at Sheoak grove Primary School include the following
scaffolds;

What happened?

What did you want? (identify the need)?

Is it ok to want ? (validate the need)

Did what you do work for you? (behaviour)

What is the expected behaviour at school about (behaviour)?
What could you try next time that would work for you? (replacement behaviour)
Who could help you with that? (support)

Who has been affected by this behaviour? In what ways?

Are you willing to solve the problem with ?

What could you do to fix the problem with ?

What else could you do?

Self-awareness Restorative
and contextual Cllll-'-sr‘nnrn
understanding environments
Planning positive Pasitive relational
restorative supports for

outcomes behaviour



COMMUNICATION TO PARENTS

Communication between you and the school is an important part of your child’s
education. At Sheoak Grove Primary School, parents receive communication regarding
behaviour when:

Minor and major behaviour
e Minor behaviours have progressed to Temporary Alternative Placement (TAP).
e When a student is referred to the office at Intervention 4 on the Minor Behaviour
Flowchart.
e A major behaviour occurs.

Positive Behaviour
e Students receive an award or merit certificate.
e Frequently for positive behaviours through Chronicle (commendation) on Compass.
o Student’s presenting at the office for good work.

SUSPENSION/WITHDRAWAL

The Principal may suspend a student from attendance at school. Suspension of
attendance may be for the whole or part of each day during the suspension period. It
may include in-school suspension with alternative lunch breaks.

Parents will be notified of the suspension or withdrawal in writing or verbally.

Suspension is implemented:

- for the student, other students and staff to calm and recover; and/or

- for all to reflect on and learn from the incident, including where appropriate
participating in restorative processes; and/or

- for the school to evaluate existing behaviour support plans, meet with any internal or
external stakeholders, seek advice on how better to support the student, and put in
place any adjustments to plans, resources, staff or strategies that may be required;
and/or

- for the parent to meet with the school to discuss how to improve coordination between
school and home to help the student demonstrate the expected behaviours.

Notwithstanding the above, suspension is to be understood as a severe sanction,
reserved for use in severe circumstances.

As per the Department’s Standing together against Violence document, a
suspension will occur for;

o Students who violently attack other students or staff, instigating

and sharing fight content.



BULLYING

Bullying is a repeated behaviour, that may be physical, verbal and /or psychological;
where there is intent to cause fear, distress or harm to another; that is conducted by a
more powerful individual or group; against a less powerful individual or group of
individuals who are unable to stop this from happening.

Example of bullying behaviour

Physical

Verbal

Non-verbal

Cyber

Prevention

Direct

- Hitting, slapping, punching
and kicking

- Pushing, pinching

- Throwing things

-Name calling, teasing,
belittling

- demanding money or
possessions

- forcing another person to do
their homework or something
they don’t want to do

- threatening and or obscene
gestures

- filming someone without their
knowledge or permission

- updating someone else’s
social networking status
without permission

- pretending to be someone
else online or on the phone

Indirect

- Getting another person to
harm someone

- spreading hurtful rumours
- trying to get other students to
not like someone

- deliberate exclusion from a
group or activity

-removing and hiding or
damaging others’ property

- telling someone else what to
type

-encouraging someone to bully
a person online

-watching someone engaging in
cyber bullying and not trying to
stop or report the bullying

At Sheoak Grove Primary School, students are explicitly taught personal and social
capabilities from the Western Australian Curriculum and Australian Curriculum and are
provided opportunities to practice those personal and social skills in the classroom and

on the playground.

Students are taught the Protective Behaviours Curriculum, which supports their
development of protective factors.



BULLYING

Responding

When bullying is reported by students, parents and/or the community, staff listen
calmly and reassure the reporter that they have been heard and that reporting is a
positive action. Staff speak with the affected student to gather information using the
questions below, to establish if the behaviour is bullying, and what the consequence
will be.

e Can you tell me exactly what is happening?

e Can you tell me who is demonstrating this behaviour. (Who is doing this to you?)

e Can you tell me when and where this behaviour is taking place? (e.g., after school,
classroom, Tamworth etc)

e Can you tell me when this started?

e Can you tell me how often this is happening? (Offer support if the student is unsure
e.g., every day, once a week)

e Can you tell me who you have reported this to?

e Can you tell me how this makes you feel?

The aims for responding to bullying are:

e To find a positive solution for everyone.

e To stop it happening again; and

e To restore the relationships between the students involved.

The appropriate consequence will depend on the students involved, the situation and
severity.

Restorative practice

Restorative practice is a strategy that seeks to repair relationships that have been
damaged. All students involved in the incident/s must agree to take part in the
restorative process before it is implemented. If all parties agree, the students meet with
a teacher and/or a member of administration. Students involved will discuss how they
can move forward and prevent the situation happening again. Parents do not take part
in the restorative practice. Parents are informed of the restorative process outcome.

Harming Others

The Department of Education has a clear stance on the harming of others through the
Standing together against violence position paper. All students and staff have a right.to
feel safe. This position focuses on students who have selected a violent / aggréssive
response. This needs to be tempered by age of students, disability andgthe events
around the conflict.

Discrimination

Our school is committed to inclusive and equitable learning environments. Students who
discriminate against another student based on gender, disability, race etc. will have an
appropriate consequence and participate in a restorative conversation with a staff
member, peer mentor and the student to discuss rights and fesponsibilities of everyone
in our community.



