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POLICY STATEMENT

At Sheoak Grove Pr imary School we bel ieve that act ively creat ing a safe,  orderly,
inclusive,  suppor t ive,  and cultural ly responsive environment enables students to ful f i l
their  learning potent ial .  We bel ieve this is  a responsibi l i ty  shared by al l  members of  the
publ ic school ing system and our school community.  

 
TEACHING FOR IMPACT

What we Know
At Sheoak Grove Pr imary School we acknowledge that posi t ive behaviour is essent ial  to
promote engagement in learning and to maximise the impact of  c lassroom teaching.

What we Do
At Sheoak Grove Pr imary School we take a whole-school approach to teaching/learning
and reinforcing posit ive behaviour through our WA Posit ive Behaviour Suppor t  (PBS)  and
Teaching for Impact,  to respond consistent ly to expected behaviours and when expected
behaviours are not demonstrated.

To inform our pract ice and ensure we meet our legis lat ive obl igat ions we apply the
Student Behaviour in Publ ic Schools pol icy and procedures and have processes in place
to understand the suppor t  needs of al l  s tudents.
 
ht tps://www.education.wa.edu.au/web/pol ic ies/-/student-behaviour- in-publ ic-schools-
pol icy

https://ikon.education.wa.edu.au/-/understand-behaviour-and-students-with-disabi l i ty

The Teaching for Impact document can be access online here. 

https://www.education.wa.edu.au/web/policies/-/student-behaviour-in-public-schools-policy
https://www.education.wa.edu.au/web/policies/-/student-behaviour-in-public-schools-policy
https://ikon.education.wa.edu.au/-/understand-behaviour-and-students-with-disability
https://www.education.wa.edu.au/dl/jkklgg2n


A TIERED APPROACH

To respond ef fect ively to the complexi ty of  student needs which are of ten mult i faceted and
complex, we must assess and respond to the total i ty  of  needs rather than in isolat ion.
Schools consider student needs in the 3 inter l inked areas of:

wel lbeing ( including student safety,  s tudent health and social  emotional learning) 
engagement (e.g. ,  at tendance, retent ion, behaviour and teaching strategies)
learning (referred to as academics in some models) .  

Ensuring students receive the required suppor t  and intervent ions, at  the r ight level ,  is  central
to the concept of  meeting student needs through a MTSS. This is  why the use of data is
impor tant in MTSS, as i t  determines what ’s needed and by whom. Data suppor ts schools to
ask quest ions such as:  

How are our students progressing? 
What evidence do we have to inform our decis ions? 
What does the evidence tel l  us about connected needs (wel lbeing, engagement and
learning)? 
To whom do we need to provide addit ional suppor t? 
What addit ional suppor t  (or intervent ions)  are required to meet these needs?  
How wil l  the targeted intervent ions we provide bui ld on the foundations of what we do for
al l  s tudents? 

Mult i-T iered Systems of Suppor t  help our teachers connect their  pract ices.  The MTSS out l ines
how intervent ions bui ld upon each other.  For example, teachers can see how targeted
intervent ions, including funct ional behavioural  analysis are bui l t  on whole-school
approaches such as Posi t ive Behavioural  Intervent ions and Suppor ts.  

Mult i-T iered System of Suppor t  frameworks recognise the impor tance of creat ing posit ive
learning environments.  The implementat ion of T ier 1  to 3 strategies that foster wel lbeing and
engagement are key to maximising academic progress and achievement.  Wi l l iams et al .
(2018)  ident i f ied the need for instruct ional suppor t  across the t iers,  paired with strategies for
engaging and motivat ing students.  This is  par t icular ly essent ial  for students who have
experienced many years of  l imited success.

Tier 1  –  Universal  is  a whole school approach for al l
s tudents to receive high-qual i ty,  evidence-based suppor t
across wel lbeing, engagement and learning. The needs of
80% of students are typical ly met by an inclusive and
welcoming school environment,  with posi t ive behaviour
expectat ions, high expectat ions and consistent,  high qual i ty
classroom pract ices.   

T ier 2 –  Targeted (15%) intervent ions are provided to
suppor t  small  groups of students with s imi lar funct ional
needs. These suppor ts provide frequent oppor tunit ies for
ski l l  development,  pract ice and feedback using teaching
strategies l inked to T ier 1  suppor ts.  This suppor t  is
provided in addit ion to the classroom learning

Tier 3 –  (5%) Intensive intervent ions are designed for
individuals to ref lect  their  funct ional need and are
documented in a plan. The suppor ts provide intensive levels
of ski l l  development,  with the frequency and intensi ty of  the
pract ice oppor tunit ies and feedback increased. Teaching
strategies are l inked to T ier 1  suppor ts.  



Posit ive Behaviour Suppor t  at  Sheoak Grove Pr imary School focuses on creat ing a posit ive
school cul ture and implementing a whole school behaviour matr ix with a consistent
approach to behaviour and expectat ions.  

To help us to Shine, Grow and Connect at  Sheoak Grove we have the fol lowing four
expectat ions:   

       Respec t                  Responsibi l i ty                 Resi l ience                    Reach 
                                          

                                 

These expectat ions have been chosen to promote and guide the behaviour of  everyone in
our school:  s taf f ,  s tudents,  parents and community members.  This is  achieved by
developing proact ive systems to def ine, teach and suppor t  expected and appropriate
student behaviour.  At Sheoak Grove we str ive to be respect ful ,  responsible,  resi l ient and
reach to be the best we can be.  
                                                                      

POSITIVE BEHAVIOUR SUPPORT



 CLASSROOM MANAGEMENT STRATEGIES

At Sheoak Grove Pr imary School we have a consistent school wide approach to
responding when expected behaviours are not demonstrated, based on Classroom
Management Strategies and our Posi t ive Behaviour Suppor t  (PBS) .   

Classroom management strategies combine pre-emptive strategies,  instruct ional
strategies and the bump system to suppor t  posi t ive student behaviour.

Pre-emptive Strategies
Know your students
Win students over
Be prepared and organised
Create an engaging and appropriate learning environment

 � 

Instruc tional Strategies
Know what to teach-lesson design
Know how to teach-lesson del ivery
Use of engagement norms
Appropriate di f ferentat ion planned
Check for understanding
Provide feedback

Bump System

 
                        

Low Key Responses
Proximity
Gesture
The Look
Statement of  expectat ions
Wait  t ime

Square Of f
Pause/stop
Body face on to student/calm
Student ’s name
Minimal verbal request to stop
Finish with a thank you
Wait  t ime

Either/or Choices
Private dialogue
Provide opt ions
Impl ied choice
Finish with a thank you
Wait  t ime

Defuse Move to Power
Reset t ime in STOP
Come on back
Restore relat ionships
Refusal to reset,  referred to off ice
Planned ignore i f  safe to do so

BUMP 
1

BUMP 
2

BUMP 
3

BUMP 
4



RESPONSES TO WHEN EXPECTED BEHAVIOURS ARE NOT DEMONSTRATED 

IS THE BEHAVIOUR MINOR OR MAJOR?

MINOR BEHAVIOUR MAJOR BEHAVIOUR
Managed by teachers 

AMBER Coded in Chronicle

1.Behaviour Towards Staf f
Talking back to the teacher/ Non-compliance with staf f/ Ignoring teacher
when spoken to/ Mild sarcasm or dismissive tone/ Rol l ing eyes/ Not
fol lowing instruct ions promptly.

2.Behaviour Towards Peers
Name cal l ing or mi ld teasing/ Excluding others/ Not sharing equipment/
Taking something without asking/ Disrespect ing others'  personal space.

3.Learning & Work Habits
Refusing to do work without aggression/ Refusal to cooperate with group
tasks or not wanting to work with specif ic  group members / Unwil l ingness
to try without giv ing an ef for t/ Avoiding chal lenges or di f f icul t  tasks/
Del iberately working slowly/ Not br inging required mater ials/ Incomplete
work due to avoidance/Using technology without permission, changing
sett ings or playing games during work t ime.

4.Disruptive Classroom Behaviours
Talking out of  turn/ Interrupt ing teachers or peers/ Making noises,  uninvi ted
comments (minor or infrequent)  or speaking over others/excessive
f idget ing/ Making noises,  inappropriate volume, yel l ing or shout ing during
lessons.

5.Physical Misconduc t & Unsafe Play
Physical  harm towards others / Mi ld rough play (pushing in l ine,  play
f ight ing)/ Throwing objects in frustrat ion/ misuse of play equipment.

6.School Rules & Routines
Inside school bui ldings without permission/Not wearing a hat during
outdoor learning/Constant use of the toi let  without genuine need/Late
returning to class.

7.Dishonesty
Lying about small  things/Steal ing i tems (e.g.  penci ls,  toys. )

8.Proper ty Misuse & Damage
Damaging school proper ty / Minor vandal ism.

N0:  Ser ious E Breaches (E lectronic breaches) .

N1:  Physical  aggression towards staf f .

N2:  Abuse, threats,  harassment,  or
int imidat ion of staf f .

N3:  Physical  aggression towards students.

N4:  Abuse, threats,  harassment,  or
int imidat ion of students including bul ly ing,
racist ,  gender s lurs.

N5:  Wi l ful  damage to or thef t  of  proper ty

N9 :  Negative Behaviour:  Sexual:
Concerning/Very Concerning 

N9 :  Negative Behaviour:  NSSI  

Off ice Referral  Managed by School Leaders 
RED Coded in Chronicle



BEHAVIOUR CONTINUES

MINOR BEHAVIOUR FLOWCHART

TEACHER RESPONSE INTERVENTION 1

Low Key Responses (Bump 1 & 2*)
Redirect  (State the expected behaviour as out l ined by the PBS Matr ix ) .
Reteach the expected behaviour (at  f i rs t  oppor tunity ) .
Provide choice.

BEHAVIOUR

STOPS

TEACHER RESPONSE INTERVENTION 2

State the expected behaviour as out l ined by the PBS Matr ix.
Ref lect ion t ime in the classroom (Ref lect ion of PBS expected behaviour)
Ident i fy the funct ion of the behaviour and modify the learning environment.
Reteach the expected behaviour (at  f i rs t  oppor tunity ) .

FURTHER

 ACTIONS FOR 

REPEATED 

MINOR 

BEHAVIOURS

 (TEACHERS) 

Posit ive 
Reinforcement
of expected
behaviour e.g.

Acknowledge
Darly token
Classroom
and/or
individual
reward system.

Managed by teachers
AMBER Coded in Chronicle

Monitor and
record
behaviour in
Compass. 

Classroom
adjustments
and/or
documented
plan
developed
col laborat ively
with parents.  

Student
services
referral  for
repeated
minor
behaviour
breaches and
Concerning
Neutral
Behaviour

Parent
meeting/Case
Conference

TEACHER RESPONSE INTERVENTION 3
TAP (Temporary al ternat ive placement) .  Ref lect ion of PBS Expected behaviour.
Reteach the expected behaviour (at  f i rst  opportunity ) .
Ident i fy the funct ion of the behaviour and modify the learning environment.
Record the behaviour in Compass.
Parent informed by teacher (Compass)

BEHAVIOUR CONTINUES

BEHAVIOUR CONTINUES

TEACHER RESPONSE INTERVENTION 4

Referral  to the off ice with a behaviour book.
Faci l i tated ref lect ion of the expected behaviour by a school leader.
Ident i fy the funct ion of the behaviour and modify the learning environment.
Behaviour recorded in Compass by school leader.
Parent informed by school leader (Phone cal l ) .
Teacher informed of the outcome of the intervent ion by the school leader.  

*BUMP 1 & 2 ARE CLASSROOM MANAGEMENT STRATEGIES

RESPONSES TO WHEN EXPECTED BEHAVIOURS ARE NOT DEMONSTRATED (CLASSROOM)



BEHAVIOUR CONTINUES

MINOR BEHAVIOUR FLOWCHART

TEACHER RESPONSE INTERVENTION 1

Low Key Response- Verbal warning 
Redirect  (State the expected behaviour as out l ined by the PBS
Matr ix ) .
Provide choice.
Ident i fy the funct ion of the behaviour and modify the learning
environment.

BEHAVIOUR

STOPS

TEACHER RESPONSE INTERVENTION 2

State the expected behaviour as out l ined by the PBS Matr ix.
Walk with me response to reteach expected behaviour.
Duty teacher to inform classroom teacher.
Recorded on Compass by duty teacher.

FURTHER

 ACTIONS FOR 

REPEATED 

MINOR 

BEHAVIOURS

 (TEACHERS) 

Posit ive 
Reinforcement
of expected
behaviour e.g.

Acknowledge
Darly token

Managed by teachers
AMBER Coded in Chronicle

Monitor and
record
behaviour in
Compass. 

Playground
plan
developed
col laborat ively
with parents.  

Student
services
referral  for
repeated
minor
behaviour
breaches and
Concerning
Neutral
Behaviour

Parent
meeting/Case
Conference

BEHAVIOUR CONTINUES

TEACHER RESPONSE INTERVENTION 3

Referral  to the off ice with a behaviour book.
Faci l i tated ref lect ion of the expected behaviour by a school leader.  
Behaviour recorded in Compass by school leader.
Parent informed by school leader (phone cal l ) .
Teacher informed of the behaviour and outcome of the intervent ion
by the school leader.  

RESPONSES TO WHEN EXPECTED BEHAVIOURS ARE NOT DEMONSTRATED (PLAYGROUND)



MAJOR BEHAVIOUR FLOWCHART

Office Referral Managed by School Leaders 
RED Coded in Chronicle

Teacher Response School Leader Response

State the expected behaviour as out l ined by the PBS
Matr ix.
Cal l  for assistance to the front of f ice and evacuate the
class ( i f  required).

Respond to cal l  for assistance
Check that al l  s tudents and staf f  involved are safe
Manage incident,  ensuring safety of  staf f  and students.
I f  s tudent is  escalated, scan the environment for potent ial  hazards (dynamic r isk
assessment)  and remove where possible.
I f  s tudent is  escalated, use de-escalat ion strategies.
Once de-escalated, suppor t  student to a safe space (of f ice) .
Provide af fected staf f  with a space and t ime to adjust  and recuperate fol lowing an
incident.  Rel ief  s taf f ,  or avai lable staf f  onsi te,  are redeployed to take the class.  
Establ ish the facts by invest igat ing what has happened, taking the t ime to interview al l
s tudents and staf f  involved.
Determine response to behaviour and suitable consequence.
Record behaviour and response/consequence on Compass.
Submit  an onl ine incident not i f icat ion ( i f  required).  
Inform parent by phone cal l
Inform teacher of  the behaviour response, consequence and communicat ion with
parent.  

Inform school leader i f  you require medical  assistance.
Respite break wi l l  be provided as soon as possible from
the classroom.

Post Incident Flowchar t

Teacher Response School Leader Response

Submit Accident Incident Invest igat ion Repor t
(AI IR)  i f  physical  injury occurs.
Submit  a Psychosocial  Hazard or Incident Repor t
(PHIR)  i f  psychosocial  hazard occurs.
Access the Employee Assistance Program i f
required.

Meetings with the teacher,  and other staf f  involved, to:
1 . Discuss physical  and psychosocial  wel lbeing of staf f  involved
2. Review what processes and act ions worked and what could be improved.

Workplace Health and Safety Of f icer/s are informed 
I f  required, a Keeping our Workplace Safe (KOWS) Risk Assessment Safety Plan is developed in
consultat ion with school leadership,  the Workplace Health and Safety Of f icer/s,  teacher and
relevant staf f .
Risk management plan is reviewed. I f  there is not a Risk Management Plan, one is developed.
Individual Behaviour Suppor t  plan is reviewed. I f  there is not an Indiv idual Behaviour Suppor t
Plan, one is developed. 
I f  required, a referral  to the School of  Special  Educat ion Needs: Disabi l i ty ,  School of  Special
Educat ion Needs: Behaviour and Engagement and/or the School Psychology Services is made.

RESPONSES TO WHEN EXPECTED BEHAVIOURS ARE NOT DEMONSTRATED



RESTORATIVE APPROACH

A restorat ive approach includes proact ive and preventat ive strategies as wel l  as more
targeted and individual intervent ions to suppor t  posi t ive behaviour and strengthen
students ’  personal and social  capabi l i t ies.

Staf f  at  Sheoak Grove Pr imary School expl ic i t ly  teach, model and promote personal
and social  capabi l i t ies and ski l ls ,  including sel f-awareness, sel f-management,
emotional regulat ion, the development of  empathy, responsible decis ion making,
social  awareness and relat ionship bui lding ski l ls .  They use a proact ive model of
restorat ive pract ices in the classroom.

Restorative Conversations

Restorat ive conversat ions provide a safe space to address incidents of  conf l ic t  or
harm. These conversat ions suppor t  the development of  pro-social  capabi l i t ies by
creat ing oppor tunit ies for social  and emotional learning.
 
Restorat ive conversat ions at Sheoak grove Pr imary School include the fol lowing
scaf folds;

What happened? 
What did you want? ( ident i fy the need)?
Is i t  ok to want ______________? (val idate the need) 
Did what you do work for you? (behaviour)  
What is the expected behaviour at  school about _______________ (behaviour)? 
What could you try next t ime that would work for you? (replacement behaviour)  
Who could help you with that? (suppor t )
Who has been af fected by this behaviour? In what ways? 
Are you wi l l ing to solve the problem with ______________? 
What could you do to f ix the problem with _______________? 
What else could you do?

 � 



COMMUNICATION TO PARENTS
Communicat ion between you and the school is  an impor tant par t  of  your chi ld ’s
education. At Sheoak Grove Pr imary School,  parents receive communicat ion regarding
behaviour when:

Minor and major behaviour
Minor behaviours have progressed to Temporary Alternat ive Placement (TAP).
When a student is referred to the of f ice at Intervent ion 4 on the Minor Behaviour
Flowchar t .
A major behaviour occurs.

Posit ive Behaviour
Students receive an award or meri t  cer t i f icate.
Frequently for posi t ive behaviours through Chronicle (commendation)  on Compass.
Student ’s present ing at the of f ice for good work.  

·

SUSPENSION/WITHDRAWAL
The Pr incipal may suspend a student from attendance at school.  Suspension of
attendance may be for the whole or par t  of  each day during the suspension period. I t
may include in-school suspension with al ternat ive lunch breaks.

Parents wi l l  be not i f ied of the suspension or withdrawal in wri t ing or verbal ly.

Suspension is implemented:
·  for the student,  other students and staf f  to calm and recover;  and/or 
·  for al l  to ref lect  on and learn from the incident,  including where appropriate
par t ic ipat ing in restorat ive processes; and/or 
·  for the school to evaluate exist ing behaviour suppor t  plans, meet with any internal or
external stakeholders,  seek advice on how better to suppor t  the student,  and put in
place any adjustments to plans, resources, staf f  or strategies that may be required;
and/or 
·  for the parent to meet with the school to discuss how to improve coordinat ion between
school and home to help the student demonstrate the expected behaviours.  

Notwithstanding the above, suspension is to be understood as a severe sanct ion,
reserved for use in severe circumstances.
 
As per the Depar tment ’s Standing together against Violence document,  automatic
suspension wi l l  occur for;

Students who violent ly attack other students or staf f ,  inst igat ing a f ight or by f i lming
and sharing f ight content.  

 



BULLYING

Bul ly ing is a repeated behaviour,  that may be physical ,  verbal and /or psychological ;
where there is intent to cause fear,  distress or harm to another;  that is  conducted by a
more power ful  indiv idual or group; against a less power ful  indiv idual or group of
indiv iduals who are unable to stop this from happening. 

Prevention

At Sheoak Grove Pr imary School,  s tudents are expl ic i t ly  taught personal and social
capabi l i t ies from the Western Austral ian Curr iculum and Austral ian Curr iculum and are
provided oppor tunit ies to pract ice those personal and social  ski l ls  in the classroom and
on the playground. 

Students are taught the Protect ive Behaviours Curr iculum, which suppor ts their
development of  protect ive factors.  

 

Example of bullying behaviour Direct Indirect

Physical

· Hitting, slapping, punching
and kicking
· Pushing, pinching
· Throwing things

· Getting another person to
harm someone

Verbal

· Name calling, teasing,
belittling
· demanding money or
possessions
· forcing another person to do
their homework or something
they don’t want to do

· spreading hurtful rumours
· trying to get other students to
not like someone

Non-verbal
· threatening and or obscene
gestures

· deliberate exclusion from a
group or activity
· removing and hiding or
damaging others’ property

Cyber

· filming someone without their
knowledge or permission
· updating someone else’s
social networking status
without permission
· pretending to be someone
else online or on the phone

· telling someone else what to
type
· encouraging someone to bully
a person online
· watching someone engaging in
cyber bullying and not trying to
stop or report the bullying



BULLYING

Harming Others
The Depar tment of  Educat ion has a clear stance on the harming of others through the
Standing together against v iolence posit ion paper.  Al l  s tudents and staf f  have a r ight to
feel  safe.  This posi t ion focuses on students who have selected a violent / aggressive
response. This needs to be tempered by age of students,  disabi l i ty  and the events
around the conf l ic t .  

Responding
When bul ly ing is repor ted by students,  parents and/or the community,  s taf f  l is ten
calmly and reassure the repor ter that they have been heard and that repor t ing is a
posit ive act ion. Staf f  speak with the af fected student to gather information using the
quest ions below, to establ ish i f  the behaviour is bul ly ing, and what the consequence
wil l  be.

Can you tel l  me exact ly what is happening?
Can you tel l  me who is demonstrat ing this behaviour.  (Who is doing this to you?)
Can you tel l  me when and where this behaviour is taking place? (e.g. ,  af ter school,
c lassroom, Tamwor th etc)
Can you tel l  me when this star ted?
Can you tel l  me how of ten this is  happening? (Of fer suppor t  i f  the student is  unsure
e.g.,  every day, once a week)
Can you tel l  me who you have repor ted this to?
Can you tel l  me how this makes you feel? ______.

The aims for responding to bul ly ing are:  
•  To f ind a posit ive solut ion for everyone. 
•  To stop i t  happening again;  and
•  To restore the relat ionships between the students involved. 

The appropriate consequence wi l l  depend on the students involved, the si tuat ion and
severi ty.

Restorative prac tice
Restorat ive pract ice is a strategy that seeks to repair  relat ionships that have been
damaged. Al l  s tudents involved in the incident/s must agree to take par t  in the
restorat ive process before i t  is  implemented. I f  al l  par t ies agree, the students meet with
a teacher and/or a member of administrat ion. Students involved wi l l  discuss how they
can move forward and prevent the si tuat ion happening again.  Parents do not take par t
in the restorat ive pract ice.  Parents are informed of the restorat ive process outcome.

Discr imination
Our school is  committed to inclusive and equitable learning environments.  Students who
discr iminate against another student based on gender,  disabi l i ty ,  race etc.  wi l l  have an
appropriate consequence and par t ic ipate in a restorat ive conversat ion with a staf f
member,  peer mentor and the student to discuss r ights and responsibi l i t ies of  everyone
in our community.  


